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1. Context, including national and local policy and legislation

The policy supports a whole school approach to PSHE in the curriculum, and throughout the life of the school and its community. It
is consistent with current legislative frameworks and non-statutory guidance.

Duty to promote wellbeing:

The Education Act and Inspections Act 2006 place a requirement on schools to promote pupils’ wellbeing (as identified in the
Children Act 2004) as well as their academic achievement. We are committed to promoting the health and wellbeing of pupils, and
of the whole school community, and fully recognise the important cyclical relationship between wellbeing and learning.

National Curriculum:

The National Curriculum states that all schools must provide a curriculum that is broadly based, balanced and meets the needs of
all pupils. It must also:

e Promote the spiritual, moral, cultural, mental and physical development of pupils at the school and of society, and
e Prepare pupils at the school for the opportunities, responsibilities and experiences of later life.

The National Curriculum Framework (2013) states specifically that ‘all schools should make provision for PSHE, drawing on good
practice.’

Health and wellbeing promoting schools/Healthy Schools:

We are committed to providing a ‘health and wellbeing climate and culture’. This means that we place teaching and learning in the
wider context of our approach to:

e Leadership, management and managing change
e Policy development

e Curriculum, planning, resourcing and impact

e Teaching and learning




1.

Assessment, recording and reporting progress and achievement

Pupil voice

Pupils’ support services

Staff professional development needs

Partnerships with parents/carers, the community and external agencies
School culture and environment

Development process

We are committed to the ongoing development of PSHE in our school. We will use the following indicators to monitor and evaluate
our progress:

a coordinated and consistent approach to curriculum delivery has been adopted, based on the planning resource ‘You, Me
and PSHE’

the content of the SRE curriculum (Living and Growing) is flexible and responsive to pupils’ differing needs which are
gathered at least annually through the use of pupil perception data such as the ‘My Health, My School Survey’

pupils are receiving an entitlement curriculum for PSHE in line with national and local guidance

there are clearly identified learning objectives for all PSHE activities through ‘You, Me and PSHE’ lesson plans, and pupils’
learning is assessed using both formative and summative approaches, as advised by the planning resource

opportunities for cross-curricular approaches are being used where appropriate

the impact of training for staff and governors on practice is evaluated

policy and practice is revised regularly and involves staff, governors and, where appropriate, pupils

opportunities are provided for parents/carers and members of our community to consider the purpose and nature of our
PSHE, for example, through parent/carer information sessions and through a comprehensive website page
http://www.carrmanor-pri.leeds.sch.uk/pshe-personal-social-health-education/

a variety of methods is employed to communicate the key points of the policy and curriculum to the community

This policy was drafted by the PSHE Leader, in consultation with a Healthy Schools advisor from the Local Authority.
Parents/carers were consulted through forum meetings, teaching and non-teaching staff were consulted through whole school



http://www.carrmanor-pri.leeds.sch.uk/pshe-personal-social-health-education/

staff meetings and pupils were consulted through pupil voice sessions. Governors were consulted through the Teaching and
Learning committee. This policy has been approved and adopted by the head teacher and governing body. The member of staff
responsible for overseeing and reviewing this policy is: Becky Hayes. It will be reviewed briefly annually and in full every 2
years, or in line with new legislation.

2. Location and dissemination

This policy document is freely available on request to the whole school community. The policy is referred to in the school
prospectus as well as in relevant areas of the curriculum. A copy of the policy can be found on the school website. A physical copy
of the policy is available from the school office.

3. Definition

The DfES report ‘Preparing Young People for Adult Life’ stated that ‘Society has a responsibility to help children and young people
to meet the challenges of life by helping them to understand and value themselves, be optimistic about the future and life’s
possibilities, and to develop positive self-esteem, confidence and to take increasing control of, and responsibility, for their lives and
play an active part in their own communities. Personal, Social and Health Education, including Sex Education and Drug Education,
provides a whole school strategy for working in partnership with parents and others to help children to overcome the social
pressures they face and the barriers they present to learning and achievement.’

(Preparing Young People for Adult Life — DfEE)

PSHE education can be defined as a planned programme of learning through which children and young people acquire the
knowledge, understanding and skills they need to manage their lives, now and in the future.

As part of a whole school approach, PSHE education develops the qualities and attributes pupils need to thrive as individuals,
family members and members of society.

The benefits to pupils of such an approach are numerous as PSHE prepares them to manage many of the most critical
opportunities, challenges and responsibilities they will face growing up in such rapidly changing and challenging times. It also helps



http://www.pshe-association.org.uk/resources_search_details.aspx?ResourceId=475
http://www.pshe-association.org.uk/resources_search_details.aspx?ResourceId=475

them to connect and apply the knowledge and understanding they learn in all subjects to practical, real-life situations while helping
them to feel safe and secure enough to fulfil their academic potential.
PSHE Association July 2013

4. Policy relationship to other policies

The policy links to:

Child Protection/Safeguarding
Confidentiality

Sex and Relationship Education (Living and Growing)
Drug Education

Managing Drug Related Incidents

No Smoking

Equal Opportunities

SEND/Inclusion
Behaviour/Anti-bullying

Race Related Incidents

Health & Safety

Continued Professional Development
Assessment, Recording and Reporting
Teaching and Learning

Monitoring and Evaluation

Visitors in School

Online-safety (within the Computing policy)
Restorative Practice

Science

Medicines

Asthma

5. Overall school aims for Personal, Social and Health Education




Our approach to PSHE consists of a comprehensive and developmental programme of teaching and learning, which is delivered in
the context of a Healthy School where the health and wellbeing of pupils and of the whole school community are actively promoted.
Our PSHE programme (You, Me and PSHE as the basis) has a positive influence on the ethos, learning and relationships
throughout the school. It is central to our values and to achieving our school’s stated aims and objectives.

Our PSHE programme helps pupils to develop the knowledge, understanding, skills and attitudes they need to live confident,
healthy, independent lives now and in the future, as individuals, parents/carers, workers and members of society. It is embedded
within the wider learning offered by the school to ensure that pupils experience positive relationships with adults and with each
other and feel valued, and that those who are most vulnerable are identified and supported. Pupils are encouraged to take part in a
wide range of activities and experiences across and beyond the curriculum, contributing fully to the life of our school and
community.

The overarching aim for PSHE education is to provide pupils with:
e accurate and relevant knowledge
e opportunities to turn that knowledge into personal understanding
e opportunities to explore, clarify and if necessary challenge, their own and others’ values, attitudes, beliefs, rights and
responsibilities
e the skills, language and strategies they need in order to live healthy, safe, fulfilling, responsible and balanced lives
PSHE Association July 2013

Within this, the school aims to develop pupils’ understanding of:
e identity, including personal qualities, attitudes, skills, attributes and achievements and what influences these
relationships, including different types and in different settings
a healthy lifestyle, including physically, emotionally and socially
a balanced lifestyle, including within relationships, work-life, exercise and rest, spending and saving and diet
risk, including identification, assessment and how to manage risk rather than simply the avoidance of risk for self and others
safety, including behaviour and strategies to employ in different settings
diversity and equality, in all its forms
rights, including the notion of universal human rights, responsibilities including fairness and justice and consent in different
contexts




e change and resilience, the skills, strategies and ‘inner resources’ we can draw on when faced with challenging change or
circumstance

e power in a variety of contexts including persuasion, bullying, negotiation and ‘win-win’ outcomes
e career, including enterprise, employability and economic understanding

6. To whom the policy applies

The policy applies to:

The head teacher

All school staff

The governing body

Pupils

Parents/carers

School nurse and other health professionals
Partner agencies working in or with the school

7. Key responsibilities for PSHE
i) All staff

All staff will
e teach Relationships Education from September 2020. The Department for Education’s 2019 guidance states this.
e ensure that they are up to date with school policy and curriculum requirements regarding PSHE
e attend and engage in professional development training around PSHE provision, including individual and whole staff
training/inset, where appropriate
e attend staff meetings to be introduced to any new areas of work and review the effectiveness of the approaches used

e report back to the PSHE Lead on any areas that they feel are not covered or inadequately provided for in the school’s PSHE
provision




e encourage pupils to communicate concerns regarding their social, personal and emotional development in confidence and
listen to their needs and support them seriously

o follow the school’s reporting systems if a pupil comes to a member of staff with an issue that they feel they are not able to deal
with alone

e ensure that their personal beliefs and attitudes will not prevent them from providing balanced PSHE in school

e tailor their lessons to suit all pupils in their class, across the whole range of abilities, faiths, beliefs and cultures, including those
pupils with special educational needs

e ask for support in this from the school SEND coordinator or the PSHE Lead, should they need it

e teach using the agreed learning objectives and key vocabulary

o will refer to the duties set out in the SRE policy when teaching ‘Living and Growing’

i) Lead member/s of staff

The lead member of staff is entitled to receive training in her role and responsibilities, through attending courses and PSHE
Network Meetings. This supports them to lead on the development of the school’s policy and practice and to monitor its
implementation. This practice includes the curriculum and approaches to teaching and learning, as well as whole school
approaches to health and wellbeing. This training results in high quality CPD for the whole school, as the PSHE Lead will deliver
staff meetings following any training.

Specific responsibilities Who -role?

Co-ordinating the PSHE provision, ensuring a spiral curriculum PSHE Lead

Named governor responsible for PSHE Children’s Centre Manager (who is
a governor for school)

Accessing and co-ordinating training and support for staff PSHE Lead, Inclusion Manager
and all teachers

Establishing and maintaining links with external agencies/other health professionals PSHE Lead, Head Teacher and
Governors

Policy development and review, including consultation PSHE Lead and Governors

Implementation of the policy; monitoring and assessing its effectiveness in practice Implementation- all staff
Monitoring- PSHE Lead




Managing child protection/safe guarding issues Safeguarding Designated Officers-

HT/ DT/ Children’s Centre

Manager

Establishing and maintaining links with parents/carers All staff, supported by PSHE Lead

Liaising with link schools to ensure a smooth transition Y6 staff, Inclusion Manager,
Safeguarding officers and PSHE
Lead

Liaising with the media Head Teacher, supported by the

Local Authority

The lead member/s of staff will:

develop the school policy and review it on a yearly basis

ensure all members of the governing body will be offered appropriate PSHE training

ensure that all staff are given regular and ongoing training on issues relating to PSHE and how to deliver lessons on such
issues

ensure that all staff are up to date with policy changes, and familiar with school policy and guidance relating to PSHE

provide support to staff members who feel uncomfortable or ill-equipped to deal with the delivery of PSHE

ensure that PSHE is age appropriate and needs-led across all year groups; this means ensuring that the curriculum develops
as the pupils do and meets their needs

ensure that the knowledge and information regarding PSHE to which all pupils are entitled is provided in a comprehensive way
support parent/carer involvement in the development of the PSHE curriculum

ensure that their personal beliefs, values and attitudes will not prevent them from providing balanced PSHE in school
communicate freely with staff, parents/carers and the governing body to ensure that everyone is in understanding of the school
policy and curriculum for PSHE, and that any concerns or opinions regarding the provision at the school are listened to, taken
into account and acted on as is appropriate

ensure that provision of PSHE at home is complementary to the provision the school provides and communicate to
parents/carers any additional support available where necessary or requested

iii) Governors

The governing body as a whole plays an active role in monitoring, developing and reviewing the policy and its implementation in
school. There is a named link governor for PSHE who works closely with, and in support of, the lead member/s of staff. When




aspects of PSHE appear in the School Improvement Plan, a governor will be assigned to reflect on, monitor and review the work as
appropriate.

iv) Pupils

All pupils:

should support one another with issues that arise through PSHE

will listen in class, be considerate of other people’s feelings and beliefs, and comply with confidentiality rules that are set in
class

will use the ‘Ask-it-Basket’ to ask questions to deepen their understanding

will be made to feel comfortable to talk to a member of staff, in confidence, regarding any concerns they have in school related
to PSHE or otherwise

will be asked for feedback on the school’s PSHE provision termly/yearly and be expected to take this responsibility seriously;
opinions on provision and comments will be reviewed by the lead member/s of staff for PSHE and taken into consideration
when the curriculum is prepared for the following year’s pupils

will participate in the My Health, My Schools survey, taking this seriously and providing honest answers (Year 5 and Year 6
children only)

v) Parents/carers

The school recognises the key role that parents/carers fulfil in supporting their children through their personal development and the
emotional and physical aspects of growing up. Therefore, we seek to work in partnership with parents/carers when planning and
delivering PSHE.

The school will encourage this partnership by:

keeping parents/carers informed about all aspects of the PSHE curriculum, including when it is going to be delivered. This will
be through information letters and through up-to-date information being shared on http://www.carrmanor-pri.leeds.sch.uk/pshe-
personal-social-health-education/

gathering parent /carers’ views on the policy and take these into account when it is being reviewed

providing access to resources and information being used in class and do everything to ensure that parents/carers are
comfortable with the education provided to their children in school through

expecting parents/carers to share the responsibility of PSHE and support their children
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expecting parents/carers to use the same language as school- this is shared on the school website and in letters

encouraging parents/carers to create an open home environment where pupils can engage, discuss and continue to learn
about matters that have been raised through PSHE

providing support and encourage parents/carers to seek additional support in this from the school where they feel it is needed.
Parents/carers cannot withdraw their child from the statutory content included in National Curriculum Science. Parents/carers
have a legal right to withdraw their children from the non-statutory elements of SRE, delivered as part of the Living and
Learning curriculum.

8. Staff support & CPD

The school provides regular professional development training in how to deliver PSHE.

Staff, including non-teaching staff, CPD needs are identified and met through the following ways:

an audit of staff CPD needs will be completed each year or at appropriate times throughout the year

training and support is organised by the PSHE Lead

all members of the teaching and non-teaching staff will be offered generic PSHE training which includes sessions on:
confidentiality, setting ground rules, handling controversial issues, responding to awkward questions , an introduction to the
rationale of why teaching PSHE is so important, learning outcomes, agreed vocabulary and school policy

teaching and non-teaching staff involved in the delivery of PSHE issues seen as potentially more sensitive will be offered
appropriate training to encourage confidence in dealing with matters of confidentiality, child protection, sensitive issues, and
with potentially difficult questions

the Health and Wellbeing Service will support in meeting staff CPD needs through staff attending relevant external courses
when required.




9.

)

PSHE Provision

Intended learning outcomes for PSHE

Key Stage 1 (based on the You, Me and PSHE planning resource)

1.

Developing confidence and responsibility and making the most of their abilities

a. to recognise what they like and dislike, what is fair and unfair, and what is right and wrong

b. to share their opinions on things that matter to them and explain their views

c. to recognise, name and deal with their feelings in a positive way

d. to think about themselves, learn from their experiences and recognise what they are good at
e. how to set simple goals.

Preparing to play an active role as citizens

a. to take part in discussions with one other person and the whole class

b. to take part in a simple debate about topical issues

c. to recognise choices they can make, and recognise the difference between right and wrong

d. to agree and follow rules for their group and classroom, and understand how rules help them

e. to realise that people and other living things have needs, and that they have responsibilities to meet them

f. that they belong to various groups and communities, such as family and school

g. what improves and harms their local, natural and built environments and about some of the ways people look after them
h. to contribute to the life of the class and school

i. to realise that money comes from different sources and can be used for different purposes.

Developing a healthy, safer lifestyle

a. how to make simple choices that improve their health and wellbeing

b. to maintain personal hygiene

c. how some diseases spread and can be controlled

d. about the process of growing from young to old and how people's needs change

e. the names of the main parts of the body

f. that all household products, including medicines, can be harmful if not used properly

g. rules for, and ways of, keeping safe, including basic road safety, and about people who can help them to stay safe.




4. Developing good relationships and respecting the differences between people
a. to recognise how their behaviour affects other people
b. to listen to other people, and play and work cooperatively
c. to identify and respect the differences and similarities between people
d. that family and friends should care for each other
e. that there are different types of teasing and bullying, that bullying is wrong, and how to get help to deal with bullying.

Key Stage 2 (based on the You, Me and PSHE planning resource)

1. Developing confidence and responsibility and making the most of their abilities
a. to talk and write about their opinions, and explain their views, on issues that affect themselves and society
b. to recognise their worth as individuals by identifying positive things about themselves and their achievements, seeing
their mistakes, making amends and setting personal goals
c. to face new challenges positively by collecting information, looking for help, making responsible choices, and taking
action
d. to recognise, as they approach puberty, how people's emotions change at that time and how to deal with their feelings
towards themselves, their family and others in a positive way
e. about the range of jobs carried out by people they know, and to understand how they can develop skills to make their
own contribution in the future
f. to look after their money and realise that future wants and needs may be met through saving.

2. Preparing to play an active role as citizens
a. to research, discuss and debate topical issues, problems and events
b. why and how rules and laws are made and enforced, why different rules are needed in different situations and how to
take part in making and changing rules
c. to realise the consequences of anti-social and aggressive behaviours, such as bullying and racism, on individuals and
communities
d. that there are different kinds of responsibilities, rights and duties at home, at school and in the community, and that
these can sometimes conflict with each other
e. to reflect on spiritual, moral, social, and cultural issues, using imagination to understand other people's experiences
f. to resolve differences by looking at alternatives, making decisions and explaining choices




g. what democracy is, and about the basic institutions that support it locally and nationally

h. to recognise the role of voluntary, community and pressure groups

i. to appreciate the range of national, regional, religious and ethnic identities in the United Kingdom

J. that resources can be allocated in different ways and that these economic choices affect individuals, communities and
the sustainability of the environment

k. to explore how the media present information.

Developing a healthy, safer lifestyle

a. what makes a healthy lifestyle, including the benefits of exercise and healthy eating, what affects mental health, and
how to make informed choices

b. that bacteria and viruses can affect health and that following simple, safe routines can reduce their spread

c. about how the body changes as they approach puberty

d. which commonly available substances and drugs are legal and illegal, their effects and risks

e. to recognise the different risks in different situations and then decide how to behave responsibly, including sensible
road use, and judging what kind of physical contact is acceptable or unacceptable

f. that pressure to behave in an unacceptable or risky way can come from a variety of sources, including people they
know, and how to ask for help and use basic techniques for resisting pressure to do wrong

g. school rules about health and safety, basic emergency aid procedures and where to get help.

Developing good relationships and respecting the differences between people

a. that their actions affect themselves and others, to care about other people's feelings and to try to see things from their
points of view

b. to think about the lives of people living in other places and times, and people with different values and customs

c. to be aware of different types of relationship, including marriage and those between friends and families, and to
develop the skills to be effective in relationships

d. to realise the nature and consequences of racism, teasing, bullying and aggressive behaviours, and how to respond to
them and ask for help

e. to recognise and challenge stereotypes

f. that differences and similarities between people arise from a number of factors, including cultural, ethnic, racial and
religious diversity, gender and disability

g. where individuals, families and groups can get help and support.




5. Basic First Aid
a. How to make a clear and efficient call to emergency services if necessary.
b. Concepts of basic first-aid, for example dealing with common injuries, including head injuries.

i) The needs of the pupils

We recognise that an interactive approach to PSHE will better develop the skills of our pupils, and also that, it is more likely to meet
their needs. We involve pupils in the evaluation and development of their PSHE in ways appropriate to their age.

We will involve pupils through:

e discussions with small groups of pupils

e annual participation in questionnaires/surveys (My Health, My School Survey)
e draw and write activities

e the use of ‘Ask-it-Baskets’

self-assessment activities

pupil focus groups formed specifically for PSHE

older pupils review the PSHE programme for younger pupils

pre and post assessment activities for PSHE

full class consultation activities which ensure all pupils have a voice in the process, via the Restorative Practice Pupil Voice
Team




iii)  Topics to be covered

You, Me and PSHE: (see Appendix 3 for more detailed information and learning objectives within each of the below units)




Aut 1 Aut 2 Sprl Spr 2 Sum 1 Sum 2
Special Black History | Kindness week — with Mental Health Respect week — with World
Weeks month anti-bullying week week — with links | links to consent Friendship
(threads) to grief and week — with
loneliness links to
refugees
Talent
show/Carnival
— Celebrating
achievements
Charity Children in Need Sports relief or Denim for dementia
Red Nose Day
Reception Prime Areas
Communication and Language — Listening, attention, understanding and speaking
Personal Social and Emotional — self-regulate, managing self and building relationships
Specific Areas
Understanding the World — cultures and communities
Expressive Art and Design = imaginative and expressive
Year 1 Identity and Keeping safe and Drugs, alcohol and Mental Health Careers,
society and managing risks tabacco Types of feelings | financial
equality Personal safety What goes into the body | and managing capability and
What makes Who keeps us safe Food and how it makes people | them economic
you special Playground feel Change and loss | wellbeing
Role and games where money
responsibilities Sun-safety comes from
Getting on with How to save

others

Different jobs
people do




Related

books onsen oo o
Mindmate | Recognise Recognise how others | New Fair and unfair Celebrating Setting goals
feelings show feelings and school/class Right and wrong differences and targets
know how to respond Making new
friends
Year 2 Keeping safe and Mental Health Drugs, alcohol and

managing risks
Road safety

Fire safety

Keeping safe outside

Special people
Friendships and
supporting others
Problem solving

tabacco
Medicines

Been safe around
medicine

Asthma

Eating well
Being physical
Basic hygiene

Sex and Relationship Education
Differences and similarities
including biological.

Understand that the creation of life
needs a male and female.

Name male and female sex parts.
How the body changes from baby
to adult.

Caring for others.

Can describes different types of
families.




Related

ALL BIRDS HAVE

bOOkS ANXIETY ONSENT, BOUNDARIES gy The Great gm\_
Mindmate | Celebrate Impact on behaviour Loss Comfortable and Empathy Perseverance
strengths on others uncomfortable feelings
Year 3 Identity and Keeping safe and Mental Health Drugs, alcohol and Careers,
society and managing risks Celebrating tabacco financial
equality Recognise bullying and achievements Drug definition capability and
Similarities types Dealing with put- | Smoking economic
and Witness bullying downs Asthma wellbeing What
differences Positive strategies influences
between Fire safety Visitors peoples
themselves decision to
and others Healthy food choices save money
Community Branding and choices How to keep
and belonging Challenges of keeping track of your
active money
The world of
work




Related

books opaT ot
I8 e =
o,
THE :
APER
DOAALS
\':m@;&i/'
Mindmate | Goals and Unkind behaviours Life in KS2 Strong emotions Differing Dealing with
aspirations including anger opinions difficult
situations
Year 4 Identity and Keeping safe and Drugs, alcohol and Sex and Relationship Education
society and managing risks tabacco Changes in the life cycle.
equality Gaming online Food Drugs Puberty
Britain as a Road safety choices —what to | Alcohol Describe ministration and wet
democracy Emergency avoid, fair trade, Patterns of behaviour dreams.
Laws and the | First aid farming... Asthma Understand the relationship
local council Playground between egg and sperm cells.
games Hygiene regarding puberty.
Sleep Challenge gender stereotypes.

Relationship changes.
Using appropriate language and
who to go to for support.




Related

books e,
e
M
- @@i
e -ilo =2
Mindmate | Feelings Skills to maintain Positive and Resisting pressure Actions effect Coping with
intensify positive relationships negative effects themselves and | difficult
on emotional others situaltions
wellbeing and
mental health
Year 5 Identity and society Keeping safe Mental Health Drugs, alcohol Careers,
and equality and managing Expressing self and tabacco financial
Stereotyping, prejudice risks Changes Drugs capability and
and discrimination DV Loss, grief and Smoking, economic
Food Role models Missing from bereavement cannabis and e- | wellbeing
advertising home cigarettes Borrowing
Role morels Online safety - Alcohol money
Media and Grooming Peer pressure Enterprise
manipulating Consent Careers

images




Related
b OO ks (ousEm.nouNmmss AND,
Some
Secrels
ShouldiNever:
Be Kepl!
= S * T
\m
Mindmate | Self belief Unhealthy friendships | Aspirations to Strong emotions and Stigma Talking it
and relationships manage change | mental health through -
positively Restorative
justice
Year 6 Sex and Relationship Education Drugs, alcohol Identity and society Mental Health Keeping safe
Physical and emotional changes with and tabacco and equality Positive ways to | and managing
puberty. Risks Refugees deal with MH risks
Challenge stereotypes. Legal and lllegal Human rights Looking after Increased
Media and body confidence. drugs Rights of a child yourself independency
Positive relationships. homelessness Peer pressure




Different types of relationships.

How babies are made.

Name body parts and cells using
appropriate vocabulary.

Understanding pregnancy and how long it

takes.

Skills needed to be a parent.
Difficulties parents face.

Related
books

A

7 & R

/o
.

Mindmate

Self-integrity

Celebrating friendships

Moving on

Happiness

Stigma and
discrimination
around MH

Anti social

behaviour and
consequences
Online safety -
Breck Bednar

Reminder of
FGM

Breck Bednar

RESPECT:

‘_QNSENT.BOUNDAEIES AND,
'BEING IN CHARGE OF YOU

U €D

4
"9
*%«1'*
Ty

TRACHEL BRIAN

Body image and
social media

Winning —
What does it
take?




FGM in Year 6:

Based on the suggested resource, ‘Oh Lilal’
e Lesson 1- Keeping secretes, trusted adults and exploring dilemmas, linked to the text ‘Oh Lilal’
e Lesson 2- Rules and laws in the UK
e Lesson 3- FGM (no images or visuals will be shown)

Child Sexual Exploitation (CSE) in Year 5 and Year 6:

Objectives
For young people to be able to:

Identify the warning signs of grooming and CSE
Identify at least one trusted adult they would talk to about grooming and CSE
Highlight how they would talk to this trusted adult

Based on the suggested resource, ‘Alright Charlie’

Domestic Violence:
Based on the suggested resource, ‘Expect Respect’




= challenging assumptions about gender,
power and equality;

= changing beliefs and attitudes about
men and women;

* managing feelings and accepting
responsibility for one's own feelings
and behaviour;

= helping to resolve conflict;

» knowing the difference between abusive
and non-abusive relationships;

* promoting the consistent message that
abuse is not acceptable;

= understanding that domestic abuse is
a crime;

» highlighting the role of peers in providing
support;

* giving information about where to get help.




Mindmate (see LTP above with the themes)

iv)

Curriculum organisation

Pupils receive their entitlement for learning PSHE through a spiral curriculum which demonstrates progression, based on the “You,
Me and PSHE’ planning resource. The PSHE programme is delivered through a variety of opportunities including:

v)

designated PSHE time

Restorative Practice circle time

use of external agencies/services

assemblies delivered by external agencies/services
workshops run by of external agencies/services
school ethos

small group work

cross curricular links

assemblies

enrichment days / weeks

residential trips

Mindmate Mondays- Mindmate is taught in the afternoon of the first Monday after each school holiday (the first day of a new
half term

Working with visitors and other external agencies

Where appropriate, we may use visits and visitors from external agencies or members of the community to support PSHE. This is
an enrichment of our programme and not a substitute for our core provision which is based upon the strong relationships between
teachers and pupils. It may be the case that the subject under discussion is better coming from an expert or experienced health
professional who can challenge pupil’s perceptions. When visitors are used to support the programme, the school’s policy on use of
visitors will be used. A teacher will be present throughout these lessons. Visitors will be given a copy of this policy, and any other
relevant policies, and expected to comply with the guidelines outlined within it.

Residential trips can make a significant contribution to pupils’ personal development. When planning such visits, we use
opportunities to promote pupils’ learning in relevant areas of the PSHE curriculum. Our partnership with the local community is also
a priority, and we recognise and value its contribution to the PSHE programme.




Before involving visitors in any aspect of PSHE, teachers will ensure that:

e the visitor understands the school’s confidentiality policy, values and approach to the educational programme

e there is appropriate planning, preparatory and follow up work for the sessions

e the visitor understands the emotional, intellectual, cultural, religious, social and ability level of the pupils involved, including
where there may be a specific issue relating to child protection

e the teacher needs to be part of the experience in order for the pupils to value the lessons and to build on the pupils' learning
after the session/s as well as answer any questions the pupils may subsequently have

e the guidelines and checklist (Appendix 2a and 2b) should be used with the visitor to ensure success

Monitoring and evaluating visitors’ and external agencies’ contributions
Please see Appendix 2b

Vi) Inclusion and equal opportunities

All pupils, whatever their experience, background and identity, are entitled to quality PSHE that helps them build confidence and a
positive sense of self, and to stay healthy. All classes include pupils with different abilities and aptitudes, experiences and
religious/cultural backgrounds, gender and sexual identities. To encourage pupils to participate in lessons, teachers will ensure
content, approach, and use of inclusive language reflects the diversity of the school community, and helps each and every pupil to
feel valued and included in the classroom.

We promote the needs and interest of all pupils. The school’s approaches to teaching and learning take into account the ability,
age, readiness and cultural backgrounds of pupils to ensure all can access the full PSHE provision. We promote social learning and
expect our pupils to show a high regard for the needs of others. PSHE is an important vehicle for addressing both multicultural and
gender issues and ensuring equal opportunities for all.

Responding to pupils’ diverse learning needs:

Considerations will be made for:
¢ religious and cultural diversity
o differing gender needs and abilities, including SEND
e diverse sexuality of pupils




e homophobic/transphobic bullying and behaviour
e pupil’'s age and physical and emotional maturity
e pupils who are new to English

Ethnicity, religion and cultural diversity:

Our policy values the different backgrounds of all pupils in school and, in acknowledging and exploring different views and beliefs,
seeks to promote respect and understanding. We encourage respect for all religions and cultures. We do not ask pupils to
represent the views of a particular religious or cultural group to their peers, unless they choose to do so.

Special Educational Needs and Learning Difficulties:

We ensure that all pupils receive PSHE and we offer provision appropriate to the particular needs of our pupils, taking specialist
advice where necessary. Staff will differentiate lessons to ensure that all members of the class can access the information fully. The
school will use a variety of different strategies to ensure that all pupils have access to the same information. Some pupils will be
more vulnerable to abuse and exploitation than their peers, and others may be confused about what is acceptable public behaviour.
These pupils will need help to develop skills to reduce the risks of being abused and exploited, and to learn what sorts of behaviour
are, and are not, acceptable.

Sexual identity and sexual orientation:

We have a clear duty under the Equality Act 2010 to ensure that our teaching is accessible to all pupils, including those who are
lesbian, gay, bisexual and transgender (LGBT). Inclusive PSHE will foster good relations between pupils, tackle all types of
prejudice, including homophobia, and promote understanding and respect, enabling us to meet the requirements, and live the
intended spirit, of the Equality Act 2010.

Pupils who are new to English
The school should take into account the language skills of individual pupils, ensuring that all pupils have equal access to the PSHE
provision and resources.

vii) Resources

We use primarily ‘You, Me and PSHE’ and the resources recommended within it. We also use the resources described above in the
section: Topics to be covered




We will focus on the needs of the pupils and our planned learning objectives. We select carefully resources which meet these
objectives. We evaluate carefully teacher resources, leaflets, online resources and videos before using them (see checklist below).
We use children’s books, both fiction and non-fiction, extensively within our PSHE programme. Teachers will always read and
assess the books before using them to ensure they are appropriate for the planned work. They will also consider the needs and
circumstances of individual pupils in class when reading texts, in case they need to have a preparatory conversation with a pupil
before the teaching takes place, for instance.

Key texts and resources we will use for PSHE are available here:
http://www.carrmanor-pri.leeds.sch.uk/web-links-resources-to-use-with-children/
http://www.carrmanor-pri.leeds.sch.uk/recommended-books-to-support-pshe/

viii) Learning environment and ground rules

Staff are careful to ensure that their personal beliefs and attitudes do not influence the teaching of PSHE. To this end, ground rules
have been agreed to provide a framework of common values within which to teach. There are clear parameters as to what will be
taught in a whole-class setting, and what will be dealt with on an individual basis.

If pupils are to benefit fully from a PSHE programme, they need to be confident speakers, good listeners and effective, sensitive
communicators. When the needs of pupils are analysed, of overriding importance are two key areas: they need to feel safe and be
safe. A set ground rules will help staff to create a safe and relaxed environment in which they do not feel embarrassed or anxious
about unexpected questions or comments from the pupils. They also reduce the possibility of inappropriate behaviour and the
disclosure of inappropriate personal information.

Our ground rules are:

We listen to each other.

We do not say or do anything that would hurt another person.

We do not use people’s names within an open forum.

We signal when we want to say something.

We may say pass.

If a game involves touch we may sit and watch before making a decision to join in.

We will develop these ground rules through class completion of a behaviours and feelings circle matrix.



http://www.carrmanor-pri.leeds.sch.uk/web-links-resources-to-use-with-children/
http://www.carrmanor-pri.leeds.sch.uk/recommended-books-to-support-pshe/

iX)  Answering questions

We acknowledge that sensitive and potentially difficult issues will arise in PSHE as pupils will naturally share information and ask
guestions. When spontaneous discussion arises, it is guided in a way that reflects the stated school aims and curriculum content for
PSHE. As a first principle, we answer questions relating to taught, planned curriculum for that age group to the whole class. We
answer questions relating to areas beyond the taught, planned curriculum for that age group, in a sensitive and age appropriate
way, only to the pupil or pupils who have asked the question. If a member of staff is uncertain about the answer to a question, or
indeed whether they should answer it, they will seek guidance from the PSHE leader/ Child Protection Officer. Questions may be
referred to parents/carers if it is not appropriate to answer them in school. We use a question box (Ask-it-Basket) where questions
may be asked anonymously.

When answering questions, we ensure that sharing personal information by adults, pupils or their families is discouraged. Where a
guestion or comment from a pupil in the classroom indicates the possibilities of abuse or risk of harm, teachers will pass this
information to the designated person for safeguarding and child protection, in line with school policy and procedures.

Ground rules are essential when discussing sensitive subject matters. Staff will establish clear parameters about what is
appropriate and inappropriate in a whole-class setting by for example:
o staff will set the tone by speaking in a matter-of-fact way
e pupils will be encouraged to write down guestions, anonymously if desired, and post them in a question box or ask-it basket
o staff will have time to prepare answers to all questions before the next session, and will choose not to respond in a whole-
class setting to any questions that are inappropriate or need one-to-one follow up
e if a verbal question is too personal, staff will remind the pupils of the ground rules
e if a question is too explicit, feels too old for a pupil, is inappropriate for the whole-class, or raises concerns, staff will
acknowledge it and promise to attend to it later on an individual basis
o staff will not provide more information than is appropriate to the age of the pupll
e if staff are concerned that a pupil is at risk of abuse, the designated teacher will be informed and the usual child protection
procedures followed




X) Assessment, recording and reporting in PSHE

We assess pupils’ learning in PSHE in line with approaches used in the rest of the curriculum (including assessment for learning)
and in line with the assessment procedures that are outlined in “You, Me and PSHE’. We report to parents/carers at the end of the
school year on pupils’ learning and progress within PSHE.

Assessment methods:
e baseline or pre-assessment (essential for needs-led PSHE)
needs assessment is used to identify existing knowledge and skills of pupils
assessment is built into the PSHE programme to inform planning
summative assessment takes place at the end of each unit
pupil self-assessment is used where appropriate
assessment focuses on knowledge as well as skill development and attitudes
all class teachers have assessment sheets to support the module to record progress
identify pupils who have exceeded or fallen short of the module objectives and those that have achieved it, and this will be
shared with the next teacher
teachers will keep a note of pupils who have missed some or the entire module due to absence from school
QCA End of Key Stage Statements are used to assess progress in PSHE
pupil progress and achievement is reported to parents/carers
pupil achievement in PSHE is celebrated and shared

Xi) Monitoring and evaluation

Monitoring activities:
e recording of pupil attendance in PSHE lessons
o effective PSHE leadership with a system of lesson observations and peer support
e a system for regular review of the PSHE policy and programme- through consultation with staff, parents and carers and
children
e pupil and staff interviews/questionnaires
e pupil/staff/parent surveys
e scrutinising staff planning




e samples of pupils’ work

Evaluation activities:

teacher and pupil evaluation of lessons, units and the overall PSHE programme
teacher and pupil evaluation of resources

evidence from lesson observations

evaluation of contributions of external partners

feedback and evaluation by pupils

scrutiny of assessment records

sampling pupils’ work and portfolios

10.Safeguarding and Child Protection

PSHE plays a very important part in fulfilling the statutory duties that the school has to meet and the PSHE policy is closely aligned
to the school’s safeguarding policy. PSHE helps pupils to know and understand how to keep themselves and others safe, make
informed decisions and manage risk and equips them with the knowledge and skills to get help if they need it. When teaching any
sensitive issue, pupils may give cause for concern, and staff would report this using the school’s safeguarding systems and inform
a Designated Safeguarding Officer immediately. All adults involved in PSHE delivery need are aware of the pastoral system and
the safeguarding arrangements that are in place.

The units within “You, Me and PSHE’ that teach safeguarding are always teacher-led and carefully planned. These units are
entitled:

e Keeping Safe and Managing Risk

e Living and Growing

e Drug, Alcohol and Tobacco Education

All three of these units are taught in every year group Y1-Y6, and special consideration is given to where in the year these units are
taught, to best protect the children.




11.Confidentiality in the context of PSHE lessons

The nature of PSHE means that pupils may disclose personal information that staff will respond to appropriately. The classroom is
never a confidential place to talk, and that remains true in PSHE. Pupils will be reminded that lessons are not a place to discuss
their personal experiences and issues, or to ask others to do so, through the establishment of ground rules. Any visitor to the
classroom will be bound by the school’s policy on confidentiality, regardless of whether they have, or their organisation has, a
different policy. We will make sure visitors are aware of this, and make sure there are enough opportunities for pupils to access
confidential support after the lesson if they need it.

Any information disclosed to a staff member or other responsible adult, which causes concern about the pupil’s safety, will be
communicated to the designated person as soon as possible and always within 24 hours, in line with our safeguarding and child
protection policy.

If a pupil tells a health professional, such as the school nurse, something personal on a one-to-one basis outside of the classroom,
our school’s confidentiality policy will help us to decide whether that person can keep that information confidential, or whether they
need to seek help, advice, or refer to someone else. We will also signpost pupils and their families, where appropriate, to on and
offline community, health and counselling services so pupils know where to go for confidential help and advice.

Techniques used in school to minimise the chance of pupils making a disclosure in class include:
e depersonalising discussion

puppets

using role play to ‘act out’ scenarios

appropriate DVDs and TV extracts

case studies with invented characters

visits to/from outside agencies

12.Support

We hope that pupils will feel safe in the school environment to talk to any member of staff in confidence about any areas of concern
regarding their personal, social and emotional development. We promote the school ethos as one of inclusion and acceptance
throughout all areas of school activity and hope that pupils respond to this by feeling comfortable to ask questions and continue
their learning both in and outside of the classroom.




School runs parents’/carers’ evenings or workshops for dealing with the issues that arise around PSHE at home, and information
letters are provided a half term before each ‘Living and Growing’ unit is taught.

Parents/carers should contact the PSHE Lead for one-on-one support on providing effective PSHE at home, and this can be done
in writing, via email or via the telephone.

Support for parents and carers is available online, on the following webpages:
PSHE:

http://www.carrmanor-pri.leeds.sch.uk/pshe-personal-social-health-education/

http://www.carrmanor-pri.leeds.sch.uk/web-links-resources-to-use-with-children/

http://www.carrmanor-pri.leeds.sch.uk/web-links-advice-and-support/

http://www.carrmanor-pri.leeds.sch.uk/recommended-books-to-support-pshe/

SEMH:

http://www.carrmanor-pri.leeds.sch.uk/semh-social-emotional-mental-health/

13.Complaints

Parents/carers who have complaints or concerns regarding the PSHE provision should contact the school and follow the school’s
complaints policy.

14.Liaison with local media
Please contact the press and media office on: 0113 247 4713
15.Local support available to schools

The Health and Wellbeing Service can offer support through training, bespoke lessons and in school advisory sessions.



http://www.carrmanor-pri.leeds.sch.uk/pshe-personal-social-health-education/
http://www.carrmanor-pri.leeds.sch.uk/web-links-resources-to-use-with-children/
http://www.carrmanor-pri.leeds.sch.uk/web-links-advice-and-support/
http://www.carrmanor-pri.leeds.sch.uk/recommended-books-to-support-pshe/
http://www.carrmanor-pri.leeds.sch.uk/semh-social-emotional-mental-health/

Training available:

PSHE & Healthy Schools network meeting

Grief & Bereavement in Schools — everybody’s business
Growing up in a Social Media World

Leading and Managing PSHE

PSHE & Assessment

Creative Approaches to PSHE

Oh Lila — Primary Risk & Resilience and Drug Education
Rory — Primary Alcohol Education

Delivering DAT with Confidence

Smoke Free Homes

KS1 Drug Education - Nothing

Further information on the above training, as well as how to book, can be found at: www.schoolwellbeing.co.uk and
www.leedsforlearning.co.uk

Bespoke primary PSHE lessons delivered in school:

Puberty & Conception
Body Image

Healthy Relationships
Social Media

For further information on the above bespoke sessions, please contact Emma Newton at: emma.newton@leeds,gov.uk

In school advisory sessions:

Primary PSHE: Helen Smithies — helen.smithies@leeds.gov.uk

Primary PSHE: Gill Mullens —_gillian.mullens@Ieeds.gov.uk



http://www.schoolwellbeing.co.uk/
http://www.leedsforlearning.co.uk/
mailto:emma.newton@leeds,gov.uk
mailto:helen.smithies@leeds.gov.uk
mailto:gillian.mullens@leeds.gov.uk

16.Local and national websites

Local sources of support:

www.schoolwellbeing.co.uk

www.healthyschools.org.uk
http://www.leeds.gov.uk/phrc/Pages/default.aspx
www.leeds.qgov.uk/phrc/Pages/public-health-training.aspx
http://www.leedslscb.org.uk/
http://www.themarketplaceleeds.org.uk/
http://www.leedsletschange.co.uk/
https://www.mindmate.org.uk/

National sources of support:

https://www.pshe-association.org.uk/
http://www.nhs.uk/change4life/Pages/change-for-life.aspx
https://www.nspcc.org.uk/

https://www.childline.org.uk

https://www.womensaid.org.uk/
http://www.nat.org.uk/Publications/Teachers-resources.aspx
http://www.childbereavementuk.org/
http://www.winstonswish.org.uk/

17.Local and national references

DfE (2011) Personal, social, health and economic education (PSHEE); End of key stage statements, Crown Copyright. (Accessed
from National Archives 28 August 2014) http://webarchive.nationalarchives.gov.uk/20130904083946/
https://www.education.gov.uk/schools/teachingandlearning/curriculum/primary/b00199209/pshe
http://webarchive.nationalarchives.qov.uk/20130904083946/
https://www.education.gov.uk/schools/teachingandlearning/curriculum/secondary/b00198880/pshee
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Appendix 1 — Interactive teaching methods

Agony aunt/uncle/problem pages

Small groups of three to four. Each group takes on the role of an agony aunt or uncle. The group is asked to respond to an
imaginary problem or letter. Groups may wish to share their solutions.

Buzz group

Small groups of three to four. Groups are asked to discuss a dilemma or situation for a short, specified time, and then return to the
large group to discuss ideas.

Carousel

Half the group forms a circle facing outwards. The other half forms another circle around them, facing inwards. Each person in the
inner circle should face someone in the outer circle. Each pair can be asked to talk about an issue or dilemma. Partners can be
changed with ease by one or another circle moving round one place.

Circle time / Circle discussion

Structured discussion where all participants sit in a circle — representing an inclusive and safe environment within which to discuss
an issue or idea. Uses strategies such as silent statements (change places if you think that...), stem sentences (what I'm looking
forward to most about becoming an adult is...), optional rounds (thumbs up if you'd like to say something about...) and open forum
discussion.

Consequences

Each group considers the possible options and consequences of a situation. It is important to consider realistic consequences, both
positive and negative.

Continuum

An imaginary line is drawn down the room. Pupils are told that one end of the line represents one extreme viewpoint, and the other
end represents the opposite view. Statements relating to a particular issue are read out, and pupils stand along the continuum




according to what they think. Pupils may discuss their view with someone else nearby, and/or with someone who has a different
view.

Corridor of conscience/conscience alley

Class line up in two lines as ‘corridor’ through which individual walks down. Each pupil in the corridor shouts out
suggestions/advice/feelings to the individual walking. Could be used to explore a moral dilemma, hot seat a book/film character etc.

Data search

Pupils search through a selection of resources to find out information and answers to questions. Pupils could devise their own
guestions, or set questions for another group to answer.

Debate - active

Pupils have to decide to agree or disagree with a statement and move to the corresponding part of the room. They then discuss
their opinion with other people in their group and decide upon the three main reasons why they have chosen to take that side; these
are then shared with the class. Everyone is given an opportunity to change sides if convinced by the arguments of another group.
Can be expanded into strongly agree, agree, disagree, strongly disagree. Consider use of online blogs, votes /& discussion forums.

Debate - formal

A motion is decided on for discussion. Two opposing views are then presented to the pupils with relevant information or supporting
evidence. After a question-and-answer session and discussion, the group votes for or against the motion. Consider use of online
blogs, votes /& discussion forums

Diamond 9

Small groups are given prepared cards (nine or more), each with a statement relating to an issue for discussion, e.g. ‘The qualities
of a good friend’. Each group arranges nine cards in the shape of a diamond to represent their views on the relative importance of
each statement. Pupils can also be given the opportunity to suggest their own statements for cards.

Discussion

In pairs, small groups, larger groups. Consider use of online blogs, votes /& discussion forums Drama / Role play/simulations Can
be facilitated by theatre in education groups.




Draw and write

Pupils are asked to draw and/or write in response to a specific question, (e.g. in the box draw yourself showing how your body will
change when you reach puberty. Write about these changes.) Can be used as needs assessment before a unit of work and/or
assessment afterwards see ‘Health for life’ Nelson

Thornes envoys

Various groups of pupils are formed, each with a different task or issue to discuss or research. After a given amount of time, are
presentative from each group goes to another group to relate the key points or findings to them.

Film /TV
For example, films or TV soaps with substance misuse storylines supported by follow-up discussion, hot-seating of characters.
Fishbowl

One group performs an activity while the others sit around them and observe. The audience may be asked to observe generally, or
to look for specific things. They could have a checklist of things to look for.

Graffiti boards

Pupils are asked to write comments/opinions/facts onto a large piece of paper that can then be displayed. Alternatively, each
person may be given a piece of card, which can then be part of a ‘wall’ to which they all contribute. Consider use of online blogs,
votes /& discussion forums

Interactive ICT

Educational software can be used. Pupils can also be given use of video recorders/digital cameras/computers to prepare
presentations on a given topic.

Literature

Pupils’ literature can be combined with techniques such as hot-seating of characters/ agony aunt letters.

Matching




This activity requires cards to be made up which can then be matched together by the pupils. For example, cards with the names of
body parts may be matched to body functions.

Media analysis

For example, consider gender issues reported in newspapers, how different types of family groupings are portrayed in TV soaps.
Consider use of range of video resources including those on www.thinkuknow.co.uk

Mind maps

Write an issue, topic or problem in the middle of a page. Branch out from the centre with the main themes and continue to branch
out the ideas as far as possible.

Peer Education

Individuals of the same or similar ages act as educators or mentors, e.g. small groups could research different topics and then
teach the other groups about their topic.

Puppets
A distancing technique to use with younger pupils

Ask-it Baskets

Pupils write down questions, anonymously if preferred, and post them in a question box or ask-it basket. The teacher/nurse may
choose to answer the questions in the next lesson/session having had time to consider appropriate responses. Consider use of
online blogs, votes /& discussion forums

Question display

What questions do we want to find the answers to? Display the questions and refer to them as the questions are answered. Pupils
to decide: How can we find out the information? How can we display the results? Consider use of online blogs, surveys, votes /&
discussion forums.



http://www.thinkuknow.co.uk/

Questionnaires / Quizzes

Can be done individually, in pairs or small groups. Can be teacher/nurse led or researched and written by pupils for peers.
Consider use of online blogs, surveys, votes /& discussion forums.

Role play

Pupils take on the role of another person and act out a scenario. The audience can rewind the action, fast-forward, freeze-frame
and explore different consequences and decisions. They can also ‘spotlight’ certain characters and question them in role.

Rounds

Everyone is given the opportunity to express a view or opinion about a particular situation. This works well at the beginning or end
of sessions.

Sides
Similar to the Continuum, except there is no middle ground.

Snowballing

Everyone works alone for a few minutes, listing ideas related to a task. They then form pairs and share views. The pairs then
double up and share their ideas.

Syndicates

A type of role play where pupils formed into groups to represent a view, opinion or organisation. The group has to enter
negotiations with another group representing a different view.

Tour

Groups of pupils prepare visual material in the form of posters to display on the wall. They then tour the displays and discuss the
materials.




Triad

A pupil engages in an activity with another individual while a third observes, maybe writes notes, and gives feedback. Roles can
then be changed.

Word storm / Thought shower

Individuals offer spontaneous suggestions regarding any issue. This is a short, quick activity where suggestions are recorded, but
not discussed or challenged. Recorded material can be used later.

(From PSHE CPD Leads Handbook, March 2009)
APPENDIX 2a: Checklist prior to visit

Checklist for schools and agencies

TIME AND PLACE

Date(s) of Involvement: Time:

From to

Number of days / weeks:

Venue / room(s): Agency arrival time:




Room Layout: Agency to be greeted by:

Equipment required to be provided by the school: Session plans:

Attached: yes / no

To be forwarded to:

PEOPLE

School: Agency name:

Contact details: Specialism:




School address: Agency address:

Tel No: Tel No:

E-mail: E-mail:

Child protection teacher: Agency contact:

Learning mentor / other contact: Other Contact:

Teachers to be involved: Do parents/carers need to be consulted before the session?
yes / no

Have disclosure / confidentiality procedures been discussed? Is the school satisfied with the agencies CRB / liability

yes/ no arrangements? yes/no

Other policies for consideration:




Number of pupils:

Key Stage:

Year Group:

Learning needs:

Other / individual needs:

Intended learning outcomes:

What has been taught previously?

How will the work be continued?

How will skills and progress be assessed?

Who will be present?

How will they support the session?




How does the work support the CPD of teachers e.g. team
teaching?

Do staff require / want any additional training? yes/ no

How will the effectiveness of the session be evaluated by
pupils?

How will the effectiveness of the session be evaluated by
adults?

Which routes for referral, procedures and services will pupils be
signposted to?

AGREEMENTS

Have any expenses been agreed to?

yes / no




Checklist completed by:

Designation:

Date:

Meeting carried out: in person / by phone / other (please circle)




APPENDIX 2b: Checklist

During & after visit

Joint Evaluation Form
Please fill this in together where possible
Aim of session: Session date:
Time:
Agency: Year group:
School: Class:
Question Scale 1 - How do you know?
10

1. How well did the programme meet the needs of

the pupils?
2. How well has the work developed the skills of

pupils to manage their wellbeing?




3. How well has the input contributed to the PSHE
Schemes of Work?

4. Has there been an impact on staff skills and
confidence?

5. How well did the pre-planning support the
session / visit?

6. How will be the work be continued and / or
adopted into the Schemes of Work next year?

7. Were there any elements that could be improved in the future?

8. Any other comments?




Please keep a copy for your records.

Copyright © 2016 by the Health & Wellbeing Service

All rights reserved. No part of this publication may be reproduced, stored in a retrieval system or transmitted, in any form or by any
means, electronic, mechanical, photocopying, recording or otherwise, without the prior permission in writing to Leeds City Council,
nor be otherwise circulated in any form of binding or cover other than that in which it is produced without a similar condition
including this condition being imposed on the subsequent user.




APPENDIX 3: Topics to be covered in PSHE

The order of these units may be subject to change (See LTP above), to respond to the needs of the children in each class. Parents
will be notified of the order of these units through sharing of the Long Term Plan: http://www.carrmanor-pri.leeds.sch.uk/pshe-

planning/

Autumn 1

Pupils learn:

e about food that is associated with special times, in
different cultures

e about active playground games from around the
world

e about sun-safety

Autumn 2

Pupils learn:
® safety in familiar situations

® about personal safety

Spring 1

Careers, financial capability and economic
wellbeing: My money

Pupils learn:

e about where money comes from and making
choices when spending money

e about saving money and how to keep it safe

e about the different jobs people do

Spring 2

Drug, alcohol and tobacco education:
What do we put into and on to bodies?

Pupils learn:

® about what can go into bodies and how it can make
people feel

® about what can go on to bodies and how it can
make people feel

Summer 1

Mental health and emotional wellbeing: Feelings
Pupils learn:

® about different types of feelings

® about managing different feelings

® about change or loss and how this can feel

Summer 2
Living and Growing:
Boys and girls, families

Pupils learn:

® about growing from young to old and that they are
growing and changing

® that everybody needs to be cared for and ways in
which they care for others



http://www.carrmanor-pri.leeds.sch.uk/pshe-planning/
http://www.carrmanor-pri.leeds.sch.uk/pshe-planning/

about people who help keep them safe outside the

home

P

P

® about different types of family and how their home-
life is special




Year 2 - PSHE

Autumn 1

Spring 1 and 2

Summer 1

Physical health and wellbeing:
What keeps me healthy?
Pupils learm:

= ghout eating well

= about the importance of physical activity, sleep and
rest

= ahout people who help us to stay healthy and well
and about basic health and hygiens roufines

Autumn 2

Mental health and emotional wellbeing:
Friendship

Pupils learn:
= gbout the importance of special people in their lives

= gbout making friends and who can help with
friendzhips

= about solving problems that might arze with
friendships

Identity, society and equality:

Me and others

Pupils learm:

# ghout what makes themsehes and others special

* about roles and respongibilities at home and school

# about being co-cperative with others

Living and Growing
Boys and girls, families

Pupils learn:
= to understand and respect the differences and
similarnties between people

= ahout the biclogical differences betwesn male and
female animals and their rele in the life cycle

= the biclogical differences between male and female
children

'F-

Keeping safe and managing risk:
Indoors and outdoors

Pupils learn:
* about keeping safe in the home, including fire safety

* about keeping safe outside
# about road safety

'F

Summer 2

Drug, alcohol and tobacco education: Medicines
and me

Pupils learn:
= why medicines are taken
= where medicinegs come from

= about keeping themselves safe arcund F
medicings

™ The red Aag demarcates whera leasons link directly to




Bourbumn 1

Sprimg 1

Summer 1

Drug, alcchol and tobacco education: Tobaceo
iz adrug

Pupils learn:

» tha definition of a drug and that drugs (including
medicinez) can be harmful to people

» shout the sffects and risks of emoking tobaceo
and gacondhand emoke

# shout the help available for paocpls to remsain
emoke fras or stop emoking

Asthma lesson for Year 2, 3 or 4

# that medicines can be wead to manags and traat
madiczal conditionz swch &= asthma, and that it is

Liwing and Growing:
Growing up and changing
Pupilz learn:

= shout the way ws grow and change throughout
tha human [facycls

= shout the physical changes sesociated with
pubsrty

Caresers, financial capability and sconomic

wellbeing: Saving, spending and budgsting

Pupilz learn:

» shout what influsncss peopls’s choices abouwt
spending and saving monsy

# how people can kesp track of thair money

# ghout the world of work

important to follow imstructions for their u=s ™
Aoutumin 2 Spring 2 Summer 2
Keeping safe and managing righ: Identity, society and egquality: Physical health and weallbeing:
Bullying — see it, say it, stop it Celebrating difference What helps me choosa?

Pupils learn:

= i recognize bullying and how it can maks

paopla fasl

= ghout different types of bullying and how to
razpond to incidents of bultying

= ghout what to do if they witness bullying

Pupilz learn:

# [Pupilz lsarn sbout valuing the similaritiss and
diffarences betwean themeslvas and others

# [Pupilz lsarn sbout what iz meant by community

# [Pupilz lsarn sbout balonging to groups

Pupilz learn:

# shout making heslthy choicss abouwt food and
drinks

» shout how branding can affect what foods pacopla
chooss to buy

» shout kesping active and soms of the challengas
of thiz

F The red flag demarcates whers l=esons link dir=otly to cafeguarding




Aurtunnm 1

Identity, society and equality-
Democracy

Pupilz learn:

= shout Britain a2 8 democratic socisty
= shout how laws are madse

# |[aarn shout the local council

Aoutunnm 2

Dirug, alcohol and tobacco education:
Making choices
Pupilz learn:

= that there are drugs (othar than medicinez) that
ars comman in svenydsy ife, and why peopls
chooss to uss tham

= shout the effects and rizks of drinking alcohol

= shout different pattarnz of bahaviour that ars
ralated to drug uss

Asthma lesaon for Year 2, 3 or 4

# that medicinss can be wssd to manags and tfreat
madical conditionz such a8 asthma, and that it is
important to follow ingtructions for their uze e

Spring 1

Pupilz learn:

= ywhy peopls may =at or avoid certain foods
(religious, moral, cultural or health reszonz)

= shout cthier factors that contributs to people’s
food chioicas (2uch as sthical farming, fair trade
and zes=onality)

= shout the importance of getting snough slesp

Sprimg 2

Pupilz learn:
® hiowe to be 2afa in their computar gaming habits

= shout kesping =afe near roads, rail, water,
building aitas and around firsworks

= shout what to do in an smergency and basic
smergancy first sid procedurss

¥ The red flag demarcates whers l=czons link direothy to cafeguarding

Summer 1 and 2

Manial health and amotional wellbaing:

Strengthe and challanges

Pupils learm:

= about celebrating achiewementz and satting
parsonal goals

= gbout dealing with put-downe

= ahout pozitive ways o deal with sat-backa

Linving and Groeing:

Girowing up and changing

Pupile leam:

= ghout menstruation and wet dreame

= ghout the impact of pubarty in phyeical hygisne
and strateqgies for managing this

& how pubsrty affecte emotionz and behaviour and
stratagiea for dealing with the changss
aseociated with puberty

= ziratagies to deal with feslings in the contesxt of
ralationzhips

= i anawer each other's questions about pubarty
with confidanca, to s#eak support and advice
wihen they nead it




Autumn 1

Spring 1

Sunmmer 1

Living and Growing:
Healthy relationehipa / How a baby is made

Pupilz learn:
= shout the changss that gcour during puberty

= {0 conzider different attitudes and valuss sround
gendsr sterectyping and sexuality and conzider
thair origin and impact

= what valuss are important 1o thean in
ralatichships and to appreciate the importance of
frisndzhip in intimate relationzhips

Keaping safe and managing rish:
When thinga go wrong

Pupilz learn:

= ghout kesaping =afe onlina

= that viclance within relaticnzhips is not
acceptabls

= shout problems that can occur when somesans
goss mizzing from homs

F

Drug, alcohol and tobaceo education: Different
influences

Pupila learn:

= ghout the rizks az=ocisted with =moking drugs,
including cigarstiss, s-cigarstiss, shisha and
cannabiz

= ghout different influsnces on drug wse — alcohol,
tobacco and nicotine products

= ztrategiss to resist pressurs from othare about
whether to uze drugs — emoking druge and
gleohol

Autumn 2

Spring 2

Summer 2

Idemntity, aocisty and aquality:
Sterectypes, discrimination and prejudice
{including tackling homophobia)

Pupils learn:

= shout sterectyping, including gendsar
steractyping

= wiorkshop from Diverzity Rols Modsalz or
Eaualitasch

= ghout prejudice and dizcrimination and how this
can make peopls fesl

Meantal haaltth and amotional wellbeing: Dealing
with feslinga
Pupils learn:

= shout a wids range of emotions and feslings and
howe theze are experienced in the body

= shout timas of change and how thiz can maks

peopla fesl

= ghout the faslings azzociated with loss, grisf and
barasvamant

Carsara, financial capability and sconomic

wellbeing: Bormowing and earning money

Pupilz learn:

= that monsy can be borrowsad but thers are ngks
asezociated with thiz

= shout enterprize

= ywhat influances paople's dacizions about carsers

'r' The red flag demarcates where l=ceons link direotly to safeguarding




Sutumnn 1 and 2

Pupils leam:

« that measages given on food adverts can be
mizleading

= shout role models

a about how the media can manipulste mages and
that theas images may not raflect reality

Linving and Giroewing:
Healthy relationshipa / How & baby is made

Pupils leam:

& about human reproduction in the comtesd of the
human kifecycla

= howi 3 baby iz made and grows (conception and
pregnancy)

a about roles and responzibilities of carers and
parents

= i anawear each other's questionz about sex and
ralationzhipz with confidenca, where to find
support and advice when they nesd it

Additional lessons: FGM

Pupils leam:

o Leszon 1- Keaping secrates, trusted
adultz and axplofing dilemmas, linksed to
the text "Oh Lila"

o Leeson 2- Rulss and laws in the LK

o Leszon 3- FGM (no images or vizuale
will ba shown)

L

Spring 1

Drug, alcohol and tobacco education:
Waighing up rigk

Pupilz lsarn:

= shout the rizks as=ocisted with using differsnt
dregz, including tobacco and nicotine products,
gloohiod, olvents, medicines and other legal and
illzgal drugs

= shout azzaszing the levsl of rizk in differant
siuations imvolving drug uzs

= shout ways to manags rigk in siuations involving

drug u=a
L

Spring 2

Identity, society and equality:
Human righis

Pupilz lsarn:

= shout peopls who have moved to lslington from
cther places, (including the exparsnce of

rafugeas)

= shout human rightzs and the UN Conwention on
tha Rightz of tha Child

= zhout homalesenass

The red flag demarcates whers l=ezons link direotly to cafeguarding

Summer 1

Meantal health and emotional wellbeing:
Healthy mindsa

Pupilz lsarn:

= what mantal haalth iz

= shout what can affect mental health and 2oms
wigys of dealing with thiz

= shout zome svenyday ways to look after mantsl
health

= shout the stigma and dizcrimination that can
surround mental health

Summear 2

Pupilz lsarn:

= shout feslingz of being out and abowt in the locsl
area with increszing indspandsncs

= shout recognising and rezponding to pasr
pressura

= shout the congequances of anti-zocial behaviour
(including gangs and gang ralated behaviour)

Pupila lsarn:

= shout the importance for gire to be protected
against FGM -




APPENDIX 4: Mindmate Curriculum

MindMate Lessons: Scheme of Work Key Stage 1&2

Yaar

Year 2

Lassan Tille & Focus

Learning Opportunitsas

Lesson Titke & Focus

Learning Oppariunitias

Feeling good & boing me

Racognisa fealings

[ can bailk aboal how | am
fealing

Pupis should have tha oppartunity to,
think abaut themsalves & the diffesant fealings
they have
develop a wocabulary bo describe their feelings
o athers & simple sirategies for managing
faaings

Calabrate strangihs

T good &l & Tam gong b
try & be balfar af._.

Fupits should hawa the apporunity .,
la@m Trom their esperiances
recognige & calabrate ther alrengihs
set simple but challenging poals

Friends & Family

Racagnise how others show
Tealings & kivow how to
respond

Fupis shoald have tha opporunity (o,
idantily & 1alk about Times when pecple feel
happy
learn o communicate ther feelings o others

Impact of bahaviour an
athérs

1 know thal wival | say & do can

Fupils should hava the apponunity i,
recognige how their benhaiour afects other pacple
understand the impofance of being co-operalive
with othars

Life Changes

{ fnow wivan my fmends ame recagnise how othars show feebngs & know affect my frands
faing hagey o b respond
New schoaoliclass Pupils should have tha oppartunity to. . Loss; Losing lowed object! Pupils should hawe the apportunity ta..

Making new friands
[ eircharaland Ural talkdng about

learn ho io communicase el fealings about
new axpanences (o others
recagnise how ol show lealngs & Know

pRlpErEOn
1 ¢an e about fealing sad

laam about changs & loss & the associated fealings
[inchading mcing home, leing tovs, pats or
Triarda)

uviking, inciuding mpsel

unkind

e fael sad

iy feelings can help o b respond wivan | fave lost somedfvng understand haw il feels to lose something special
describe tmes when pecple might feel loss
Recognise what is fair/ Pupils should have the oppartunity to. . Comfortable & Pupils should harve the apportunity ta...
unfair rightiwrong recognise what i fair & unfair, kind & unkind, uncamfortable fealings dascribe how it fesls 1o be saddunhappy
what iz night & wrang, guprass & shane fealings of URhBREINGES
Slrgng emotions [ Anow whan 20macie & being learm what 10 do when someans is unlair o 1 ¢an faw abowt whel makes

Being the same, being

Calebrating differences

[ Wngw the peape in my class

Pupils should have the oppariunity to..
recaonise thal ewaryana 15 dfigrent
Begin ta leam about ampethy

Beginning to understand
emipathy

Pupils should have the apportunity ta
slart io understand empathy
slart 1o ampathise with oihars & how thay mey be

different ave ail o\Wlarani P umdgrstanmd my framd mighl Tesaling

have diffarend fealngs io me

Setiing goals & iangats Pupiis should have tha oppariunity o Mot giving up! Pupits should hawva the apportunity to

laarn how to play & wark co-cperathwaly with Parasverance laam how 1o play B work co-oparatively with others
I can work & play wail i a alkwers urdesratamd hal pespls oflen meed Do play T work
Salving probbams’ srmall groo understand thal people aften need o play |/ ! ursdEratand il i important o Iogether ta reach a shared oulcome
Making it betier work fogether ko reach a shared ouicome meap going when something is reflect on & oelebrate their achiesements, idenify
frcky thair sirangths & araas for Imgroyements
& Lamts Sols ard Bl G005

MindMate




o e
Thamses
Lasson Title & Focus Leaming Dpporiunities Lesson Tilke & Focus Learming Qpporiunities

Goals & aspirations Pupils shawld hanee the opportunity o Feelings - Pupils should have the appariunity o

reflect on & celebrate their acheevemenis & identify | infensity mutend thair vocabulary to enable them fo explan bath
Faaling good & baing i'mgoad ... & | am gaing thair sirangths tha range & intarsdy of thair faelings o others
me fo Iy & b hetter at., by idantify areas for improsamant & sat high aspretons | | can vsa @ rangs 4 wovd's o racogniss & respond appropriabaly 1o 8 wider ranga of

seiting myeall & simohe & qoals descrile my fealags tealings in ofhien

favget

Unkind behaviours Fupils should have the apporunily o Skills 1o maintain & kesp Pupils should have tha oppariunily o
recognise whal is fair & unlar, kind & unkind, what is | positive relationships recagnise whal constitules a posite, healhy

{ undarstend thal whan | am right & wrong relaticnship

wnking & impacts an others recognise when paople are being unkind sither to | can dascribe a haathy dewalop tha skills 1o form & mantain posties & healihy

Friends & Family tham or athars, redahonahie ralaticnehips

learm whal b da whan Samecne & undair or unkind

Life in K&2 Pupils shauld haer the opportunity o Positive & negative effects | Pupis should have the oppariunity o

Naw tacas new routines ungarsiand e mpariance of baing co-opanathva an emeticnal wallbalng & name some factars, including changas, that can affect

with othars r&nital health peoples amotional walbaing & that facling
Lifa Ch I am fearmmg bo fanabs understand hal change happens & can be dilferant emolions is & pan of lile
anges chanpe challenging 1 avn fearning fo accept thal | understand thal everyone’s mental heahh & change
unbarsiand that adapting o chanpe is key 1o will feal @ wide mnge of can changa oear limae
daveloping emotonal walieing amahons dapanding an ifa
Stuston

Intresducing strong Pupls should have the cppafunity 1o Rasisting prassure Fupis should hase tha opparfunity o

amalions, recognisa thal that ey may exparianca sirong now thal paople can axpafisnce confliciing amolions

including anger ernolians such as anger 1 afand upo fov mysel Al differant limes, such as limes of loss & change.
leam there are ways 1o cape with these strang wittaaid farding athers siress, anxiety &

Strong smotions { dnow it's ok o feal sirong pmotians recognise whaen & how to ask for help

TGS 2Omanmas

use bas technigues for resisling pressure i doe
something dangarous, unhaalty and 20 on

Differing opinions

Pupils shauld hanee the opportunity to
laam haw o play & work co-aparatively with cihers

Know actions affect
thamsablves & othars

Pupils should have the oppartunity o
understand that sher actions afact themsateas &

!lhn o hl|rlg rﬂﬁﬁﬁfmwmﬂﬂ-& & undarsiand Med peopka oflen reed o play | work athars
dmm' R Nave diflfavevil amons ll:lﬂl!'lhﬁl' 1o reach a shared oulbcoms 1} ko hal discaminaiian dewvalap aell-Faaranass, lﬂ-i}ll"ﬂ (i§7 rilj"ﬂ Ihing
share their cainions on things thal matier @ them can Mt peame's fBelngs l=arn the connaclion batween discrimmnation &
uncamiorizble feclngs

Dealing with difficult Pupils shauld haee the opportunity o Coping with difficult Pupils should have the oppariumnity o

siuations ungarsiand mad peopka often maed ho Pary | work situations recognise thad, &l hmes, thay may axpenence
togethar 10 reach 8 shared oubcoms esan whean confbciing emalicne undarstand more abaout
Solwing problems! T can work with cWlarend hey dizagres 1 a7 cope A oWloul managing their emoliong
Making it battar Lenpla iy iy Class begin 1o understand empathy & why people can be situations

difierent (in behaviour & image)

B Lk Iyl e Eviri] L5
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SO wilh oF a0apd changa

Themes
Lasson Title & Focus Learning Opportunitios Lesson Tithe & Focus Laarning Oppartunities
Salf-Bellat Pupits should hava the opparunity bo Salflntagrity Pupis should have tha oppartunity 1o
devalop sal-awananass, doing the right ting ko wheal positivedy & nagatively affacts their phiysical,
Fasling good & | / canao ... urleratanding thal their actions alfecl hemaelaes & T cat stay trus fa rental & emolicnal bhaalth, inclding the media
being me athers mrrEel despile
axfarny pressives
Unhaalthy friendships & Fupits should hasa tha apparunity b Calabrating Pupls shoukd have tha opparfunity to
relationships recognise ways in which a ralationship can be unhsaalthy Triendahip i whal constiutes & positive, healthy relationshig &
& wha 1o &k o @ hay need suppart dewalap the skilks to form & maintain positiee & heallly
Friends & Familly | | can desons an enow what positreely & negatively affects their physical, T can falk sboul bhaw | redaliocnships
unfamthy reiationshio mazntal & amaticnal heakh Wil maintain postine
ralafionsips
Aspiralions o manage Pupitz should hawe the oppariunity Lo Mersing on Fupis shoukl have (e oopariunity Lo
change positively marn thal different peaple respond dilferently 1o different l=arn thal major life changes can be fun & axciting, at he
chanpes I can taik shout same ime as being daunting for same
Life Changes { am sewing changas v a marm that some pecpk find changs aaskr than athers changas | am looking falk ahout meving on &2 secondary school
e posiive ght 1ind oin that thana ana things they can o that hielp tham forward do resonise & respand eopropriately o a wider renga of

teclings in athers

Strong emotions

Strong emotions & mental
health

1 ke wihat mwntal heaitt
I8

Pupils should hawa the appariunily o

define what is meanl by ‘mental health’ & can identify
what mantal haalth looks lke

recognise the link babwean strong emotions ] prar
maantal haslth & dessalop protaclive siralegies

recognise thal anyone can be affectad by pooe menial
healih

dentify the appropriate language o use o descrioe
meantal haalth

Enew what pedpha can 6o o suppan thair mantal haalth &
where peapla can gal help

Happiness

I fave a good
wnderstamding of
amoiinria) walheng

Fupis should have e oppariunity o

deapen ther understanding of comforiabke feslings & extend
ther wooabulary to enable them to explain both the range
& inbansity of ther faslings o oiners

recogniss & respand eppropriatedy o 8 wider renga of
taadings in others

koo when theay might need 1o Esten to thedr smalions in onrder
3 mowe on

Btigma
1 know what slerealyping is

Pupilz should hawe the apporiunily Lo
aarn abaut sherestyping, including gender slersalyping
kno thal starectypes axist for differerd proups & can
axplain what is meant by e ward 'sheractype’

Bady image (Social
miedia

I oo faik & Msten in

Fupiz shoukd have s spponunity 1o
recagnise how images & campaigns in the media & socal
media do nod always reflect reality & can affect how
peaple feal about thamselves 9.9, bady image, eating

Baing the um::.. ool thscussans issLIBg
S share thair apiraons on things hat matter 1o them & explain
ther views through discussions wilk one alber pansan &
the whole class
Talking it through Pupils should have the opparunity b Winning Pupis shoukd have the cppartunity o
Rastorative justice devalop an ewarenass & understandng of e ke pears. || What does i laka? Ickariity ways thel paopla can loak after thedr menlsl haalh
Solving Gan play in sugpaning ore anolher nchdng undersland tha imgortanca of being heallly physicaly,
problemsl I can suppod oy fencs resiorative approachas T can ook alfer my amalionally & mentalky
Making it beiter wiren things go wrang mental Faailth

& Lants Soels il Bl G50

MindMate




